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Art as an Essential in General Education . 
1. Prominence in Public Education. 
a. Development. 
b. Present Status. 
2. Aim of Art in the Public Schools. 
a. Training for Hapd and Eye. 
b. Appreciation of Peauty. 
c. To Train Pupils to care 
Vitally for Art. 
3. Value of Art. 
a. Develops Taste. 
(1). Taste as well as 
Skill is a Factor 
in Controlling 
World Market. 
b. Drawing is a Language. 
(1). Contributes to the 
Study of Science, 
and Other Subjects. 
(2). The Language of 
Constructive Work. 
c. An Aid to Thinking. 
d. An Introduction to the Fine Arts. 
4. Art Supervision. 
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II. Efficiency of the Aupervisor. 
1. Broad View as to own Responsibili.ty. 
a. Knowledge of Social and 
Industrial Problems of the 
City. 
2. Power to Judge School Values. 
a. Constructive Purpose. 
b. The Rupervisor not a mere 
Specialist. 
3. Personality Characteristics. 
III. Status of the Supervisor. 
1. Appointment. 
2. Tenure. 
3. Salary. 
4. Educational Equipment. 
5. Position in the Organization as 
Compared with Other Supervisors. 
IV. Relatior~hip of the Art Supervisor to the Superintendent. 
1. The Supervisor as a Member of the 
Superintendent's Cabinet. 
2. The Aupervisor as a Connecting Link 
between Teachers and ~uperintendent. 
3. The Supervisor and Superintendent as 
Partners in the Educational System. 
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4. Cooperation of Superintendent and 
Supervisor. 
a. Course of Study . 
b . Supplies. 
c. Schedule of Visits. 
d . Reports. 
v. Relationship of the Art Supervisor to the Principals . 
1. · The Principal as the Direct or of 
the School . 
2. Cooperation of Principals and 
Supervisor. 
a. Visits and Reports. 
b . Conferences . 
VI . Relationship of the Art · Supervi sor to the Teachers . 
1 . The ~upervisor as an Adviser -
Directing the work of Teachers . 
a. The Course of study. 
2 . Means of Improvement in Classroom 
Methods . 
a . Classroom Instruct i on. 
b. Constructive Criticism. 
c . Teachers' Meetings . 
d. Round Table . 
e. Personal Conferences. 
f. Study . 
3. Feeling of Partnership. 
4. Correlation with other Studies. 
5. Correlation with School ACtivities. 
a. Exhibitions. 
b. Special Exercises. 
VII.. Relationship of the Art Supervisor to the Pupils. 
1. Sentiment of Pupils towards Drawing. 
a. Artistic Expression Natural 
to Children. 
2. Discipline. 
3. Time Element. 
a. Length of Drawing Period. 
b. Number of Periods per week. 
c. The Moat ~ui table Period. 
4. The ~upervisor and the Children. 
VIII. Scientific Measurements. 
1. The Whitford Tests. 
2. The Thorndike Scale. 
IX. Future Outlook. 
1. Sargent's Report. 
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ART AS AN ESSENTIAL IN GENERAL EDUCATION. 
From a study of the development of art in the public 
schools of the united states we find that from a few scatter-
ing attempts to provide instruction in drawing beginning 
+ 
about the year 1821, drawing made little headway until the 
First International Exposition in London in the year 1815. 
At this exposition the lack of good design in manufactured 
objects was forcibly brought before the public, and drawing 
became associated with an economic value. Drawing was then 
·placed upon the permissive li at, but it was not unt i 1 1870 
that drawing became, in Massachusetts, a necessary part of 
public education. At present the appreciation of drawing is 
demonstrated both as to the time allotted the subject and the 
appropriation made to cover the expense of equipment and ma-
terials. 
A The accompanying table shows that in 1914 the time 
allotted to drawing in Massachusetts was found to be the 
least in Adams,- thirty to sixty minutes per week; and the 
most in Salem,- ninety to one hundred and ten minutes per week; 
while Boston allotted from ninety to one hundred minutes. 
+ "The Social Factors Affecting Special Su~erv1sion in 
the Public Schools of the united States." by Walter A. Jessup. 
pp. 18-23. 
A "Present Status of Drawing and Art in Elementary and 
Secondary Schools of the United states." by RoyalS. Farnum. 
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From a study of the syllabi of the first six grades 
of the public schools of Boston we find that the time 
allotted to drawing in the year 1921 is as follows: 
GRADE 
I 
II 
III 
IV 
v 
VI 
TIME ALLOTMENT. 
Minutes per Week. 
Minimum. Suggested. 
75 100 
75 90 
100 100 
75 90 
75 90 
75 90 
Maximum. 
125 
90 
100 
120 
120 
120 
If the reader will refer to t h e accompanying chart he 
will see that in 1914 Boston was spending $32,000 a year for 
materials for drawing. The least amount that was spent in 
Massachusetts was in Holyoke, seventy-five dollars per year, 
her equipment for drawing was valued .at fifty dollars, and 
that for handwork at one hundred dollars. Springfield valued 
her equipment at six thousand for drawing and six thousand 
for handwork but her yearly expenses were not given. Costs 
of materials have increased tremendously since then but at 
present figures are not easily available . In Massachusetts 
all materials are supplied by the cities for the art work in 
the public schools, an art supervisor or director is employed 
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in all cities and the art work is correlated with other sub-
jects in the school curriculum. 
The second chart gives a list of the states and infer-
mation concerning the encouragement c·f art work. Many State · 
systems do not require art teaching by law, yet it is includ-
ed in the course of study. 
Art has a very important place in the education of the 
indivi dual. +Inglis gives three fundamental aims in education. 
"(1) The preparation of the individual as a prospective citi -
zen and cooperative member of society - the Social - Civic Aim; 
(2) t h e preparation of the individual as a prospective worker 
and producer - the Economic - Vocational Aim; (3) the prepa-
ration of the individual for those activities which, while 
primarily involving individual action, the utilization of lei-
sure, and the development of personality, are of great impor-
tance to society- the Individualistic- Avocational Aim.• If 
we accept these ai~s we will find that art should occupy an im-
portant place in t h e school curriculum. Through the drawing 
lesson the individual can be taught to think clearly, inde-
pendently, and creatively; he is taught to appreciate the work 
of others. Art is an aid in the general rounding out of the 
child's character by enriching and making u seful the aesthetic 
side of his nature. Tr.ere are certain recognized standards 
+~Principles of Secondary Education." by Inglis. 
pp 368. 
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of beauty, a knowledge of which is essential for the just 
estimation and true appreciation of art. It is through the 
art lesson that these standards should be inculcated. This 
may be accomplished through the development of apPreciation 
by association with works of art; of critical judgment through 
comparison of good and poor work in class criticism; and of 
expression by problems in line, in light and dark, and in color. 
Drawing trains expression, appreciation, and observation, it 
gives power to invent, see relations, judge distance and dis-
criminate between sizes and lines. It develops aesthetic 
taste through knowledge of color and through knowledge of ·fit-
ness of material to purpose. It develops ability in accom-
plishing fine motor coordinations .which enable a more accurate 
expression of the intent. The aim of art in the public schools 
should not be wholly for industrial fitness but to teach pupils 
to care vitally for art; to be able to appreciate things that 
are beautiful but which may have no utilitarian value. The 
museums are full of such beautiful objects which have an aesthetic 
appeal that gives a pleasure which cannot be over estimated. A 
person who has this love of beauty, this love of art for art's 
sake, lives a far richer life than those who have not had this 
love of the beautiful as a part of their general education. 
Taste as well as skill is a factor in controlling the 
world market. "Art is too often regarded as a _ luxury •• Industry 
without art is stupiditya" 
8 
Production is controlled by selection. · 1be United 
States has been sending to Paris for costumes and to the 
Orient for rugs and porcelains because of the superiority of 
the designs. Most of our impressions come through our eyes. 
This fact is taken advantage of ~ the advertisers, who make 
their appeals through the agency of · the bill-board, the street 
car placard, and the magazines and newspapers. .Many of these 
posters are hideous and violate all principles of art. We 
suffer this because the business man has not been educated to 
know and to appreciate good design. Fortunately many of these 
horrible posters are being supplanted by those which are bar-
monious in color, and good in drawing and design. The adver-
tieing agencies assure us that as art appreciation becomes 
more wide spread only the best class of art posters will be 
used. The heads drawn by the Leyendecker brothers are of 
excellent draftmanship and color. The fade-away girls of 
Coles Phillips are captivating. Maxfield Parish is perhaps 
the most eminent artist of the present day who lends his art 
to the business world. The charmingly composed posters used 
by the motor car companies which deal in the most luxurious of 
cars are examples of the be t ter type of advertising posters. 
Arthur W. Dow in "Practical Fine Arts." 
~The national need for industrial design is strongly 
influencing the art departments in High Schools and Art Schools. 
Jn the rast, many students have entered art work because of 
their strong liking for that work, ~1t in only a few insti-
tutions has the training been directed and vitalized by any 
definite knowledge of the actual demands of the product. Con-
sequently, many art students with marked ability in design but 
not in pictorial art have received only formal training in de-
sign or have given their time to painting pictures, thinking 
that over-crowded field to be the only place for art expres-
Aion • . The Art Alliance of America organized in New York City 
in 1914 with headquarters at 10 East 47 Street has for one of 
its purposes the promotion of working relations between art 
producers and the industries. It brings artiste and art 
students into personal touch with industries which need art 
produ~ts." 
Drawing is a universal language for self expression 
and co:mmunication of ideas . It is common to all peoples 
whatever their language or racial inheritance. Haddon's biol-
ogical study of the evolution of drawi~~ shows that: 
A 
"There are certain needs of man which appear to have 
constrained him to artistic effort; these may conveniently 
be grouped under the four terms of Art, Information, Wealth, 
and Religion. 
+ Sargent in ~Art in The United states." page 31 
A Haddon in ~Evolution i n Art." page 4 
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+ Art.- Aesthetic is the study or practice of art for 
art's sake, for the sensuous pleasure of form, line, and 
color. 
Information.- In order to convey information from one 
man to another, when oral or gesture language is impossible, 
recourse must be had to pictorial signs of one form or 
another." 
"Probably one of the earliest of these needs was that 
of indicating ownership, and it may be that many devices on 
primitive implements and utensils have this as one reason 
for their existence." As primitive man became more skillful 
he used signs and symbols to express his ideas. This pic-
torial mode of ideography gradually led to t h e symbolical 
mode. 
The task of bringing to perfection the symbols for 
our alphabet was begun by the Egyptians, continued ~ the 
Semites, and finally perfected by the Greeks. 
Haddon gives the following stages through which alpha-
betic writing has passed:-
1. Pictographs. Pictures or actual representations 
of objects. 
2. Ideograms. Pictorial symbols, which are used to 
suggest objects or abstract ideas. 
Phonograms. Graphic symbols of sounds. 
3. Verbal Signs, representing entire words. 
+"Evolution in Art" by Haddon pp 4, 203, 216 
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+ 
4. Syllabic Signs, which stand for the articulations 
of whi ch words are composed. 
5.. Alphabetic ~i. gne or Letters, which represent the 
elementary sounds into which the syllable can be resolved."+ 
A The history of the origin and development, growth 
and decline of beautiful artistic forms, constitutes a por-
tion of the history of civilization. As regards each par-
ticular people, the history of their efforts to conceive and 
express absolute perfection, or what is commonly called ideal 
beauty, in form and color, is, with the single exception of 
the history of their speculative opinions, the most reliable 
test of the stage of progress which they have obtained. Nor 
is it as an indication of their command over p~ysical nature, 
of the abundance of their external resources, or even of their 
intellectual activity alone, that the history of the art of a 
people is important. It det ermines their normal, and even, 
in a certain sense, their religious position, for the insep-
arable connection between the beautiful and the good is in 
no way more clearly manifested than in the fact, that the 
first inroads of derroralizatioh and social disorder are in-
variably indicated by a diminution in the strength and purity 
of artiAtic forms. 
It is the aim of the art work in the public schools 
"Evolution in Art" by Haddon p 216 
A Adapted from "History of Art" Ch&.mber's Encyclopedia, Vol 1 
page 326 
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to teach the a rpreciation of art, to teach its necessity, 
its utility, and to teach it so it can be used as an inde-
pendent expression. 
+ 
"The great use of drawing for self expression is 
Picture writing; - a pictorial record, in visual terms, of 
personal experiences. To use drawing as a language for 
the communication of ideas is possible in three ways: object 
drawing, nature drawing, and drafting. Each of these are 
divided into two kinds: - drawing for suggestion and drawing 
for accurate detailed description. The first two general 
classes are freehand; the third, drafting, is divided into 
freehand and inotrumental drawing, which deal with suggestive 
and with accurately scaled working drawings. Drawing should 
be taught so that the pupil' a mind, rather than being con-
fused with vague impressions, is stored, through the eyes, 
with perfectly definite images. In this case the mental 
image is as available for use as the original object itself. 
Such drawing is Memory drawing, and the most important aim 
of the work, because it results in ability to visualize and 
to reproduce objects and combinations of objects seen only 
with the mind, i.e. Imaginative or Creative drawing." 
As drawing expresses thought in a language that is 
intelligible to all, and as an illustration, a picture or 
+ Report of Frederic L. Burnham, "Promotion of the 
Manual Arts." pp 290-291. 
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sketch can explain at a glance what would take pages of de-
scription to make clear; drawing thus makes its own most 
valuable contribution to science, history, geography and 
other subjects. 
Drawing is a language of form and is therefore par-
ticularly the language of constructive work. It offers a 
means of endless experimentation. Workers in metal or wood, 
when discussing a mechanical or constructive problem, often 
can present its different possibilities and define the re-
sults almost as well by the use of the pencil as by n:a nipu-
lating the actual material. Constructive sketching is also 
a great stimulus to invention. The more finished working 
drawings afford a means of recording all necessary data re-
garding form and construction. When by a sketch the manu-
facturer or mechanic can place before himself ani others 
many ways of doing a thing he at once makes comparisons, and 
immediately chooses what he deems best, fittest, and most 
beautiful. There is scarcely a profession, trade or occu-
pation in life where the value of the rapid sketch is not 
daily seen. Drawing is not dependent upon the possession 
of a special artistic talent. One who can see clearly, who 
has developed his powers of observation, who can correlate 
hand and eye and brain can learn to draw. 
Henry Turner Bailey has defined drawing and clearly 
set forth its aims and relations as follows: 
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+ . ~Drawing is a language of forme By means of it the 
contours and colors of all visible objects, their structure 
and enrichment, and their interrelations in S"Pace may be de-
fined and displayed. It is therefore the graphic recorder 
of scientific fact, the primary means of expression in the 
constructive and decorative arts, and the chief means of the 
artist in making known his visions of beauty; hence the abili-
ty to understand and to make use of this language is valuable 
to all. 
Practice of drawing promotes (a) close observation, 
thus insuring clear mental images, the material of thought; 
(b) muscular control or skill of hand; a prerequisite in the 
practice of any craft; (c) a knowledge of the elements of 
beauty, in nature and art, the basis of design, and the 
groundwork of intelligent appreciation and taste. Hence, 
drawing should be practiced by all. 
The study of drawing opens to the mind the wealt~ of 
human treasure in the form of architecture, sculpture, paint-
ing, and the various handicrafts, through which man has ex-
pressed his ideals and aspirations, and leads to a keener 
appreciation of nature as an inspiration to art, thus vastly 
increasing the pleasure and the significance of life. It 
should therefore be free to all." 
+ 
"Theory of Drawing" by Henry T. Bailey in Cyclopedia 
of Education, page 366. 
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+"The development of art appreciation is of far great-
er importance than the teaching of delineation. Art in its 
various manifestations is recognized as one of the major 
interests of all highly civilized peoples . " 
As one of the principle aims of art in the public schools 
is the enriching of the child's life by developing aesthetic 
appreciation, and as but few schools can afford the pictures 
needed for such training it is necessary to bring the public 
A 
art museum into correlation with the school. "If the 
children do not learn to use and appreciate the museum as 
children they will probably not do so when they become adults 
and thus the chief value of this institution will be greatly 
lessened .. This appreciation and love of the beautiful in 
art, sculpture, and literature soon finds its way into the 
homes, into our public buildings, and into all our surround-
ings . " 
n Up to the present education in the arts in the public 
schools has been accomplished by (a) State directors, (b) city 
supervisors and their assistants, (c) high school teachers, 
{d) grade teachers. 
The t h ree states, Massachusetts, New York, and Penn-
sylvania have directors of art education. In Massachusetts, 
1" L. w. Rapeer - Chapter on Fine Arts in "Teaching 
Elementary School ~ubjects." 
A 
"Economy in Education" by R. N. Roark pp 234-237. 
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James F. Hopkins; 
Rose M. Fetterolf. 
New York, Royal B. Farnum; Pennsylvania, 
The State Art Society of Minnesota, has, 
t~rough its director, been of material assistance in promot-
ing state art education. The State Director of Massachusetts 
is also principal of the State Normal Art School. 
Th~ methods employed by these leaders are in ~any re-
spects similar and may be summed up as follows: 
n 
1. Personal visits to schools and classes. 
2. Personal visits to superintendents, principals, 
and teachers. 
3. Special institutes and conferences of art 
teachers and supervisors. 
4. Special meetings with Normal School instructors. 
5. Lectures and talks to teachers and pupils. 
6. Public addresses. 
7. Correspondence. 
8. Literature in the form of syllabuses and 
outlines. 
9. Traveling exhibits. 
R. B. Farnum in U. S. Bulletin 1914 No. 13 pp 37-38. 
17 
EFFICIENCY OF THE SUPERVISOR. 
The basis of the efficiency of the supervisor rests 
upon his conception of the "purpose and function of the pub-
lic schools and the ideals which he has of his own part in 
th.is work. 
His viewpoint as to his own duty in helping the schools 
meet their responsibility should be exceedingly broad, there-
fore he must plainly see the relation of the school and of 
his own subject to the social an.:i industrial problems of the 
city. In order to see wherein he can apply the work of hie 
department to the civic, social, and industrial needs of the 
community he must know the every day life of the city. 
The supervisor must see the importance of art as an 
essential in the public schools and be enthusiastic about 
what it can accomplish, but he must not let his enthusiasm so 
dominate him that he becomes a mere specialist who strives 
only to develop a proficiency in drawing and painting and 
monopolizes most of the time and energy of the teachers in 
worrying them about this accomplishment. + "He must be con-
scious that his subject is subservient to the purpose which 
the school system as a whole is attempting. The school's 
place in caring for and developing the physical being of the 
boy or girl, its responsibility for their moral foundations, 
and its responsibility for their specialized preparation for 
industrial efficiency, in short - the whole responsibility 
18 
of · the school should give a definite trend to the habitual 
thinking of everyone who directs the work of the teachers of 
the children." 
The results of the supervisor are not to be measured 
in how well the children can draw but rather in how can an 
appreciation of and an ability in art aid this boy or girl 
in filling efficiently the very highest sphere of life pos-
sible to him. 
The supervisor's power to judge school values, his 
judgment of the comparative merit of school purposes and meth-
ods, is a most important element in the basis of his efficiency. 
The amount of time to be spent on a subject, which subjects are 
of the greatest value, the supervisor of art should be as well 
infor,med on these questions as the other supervisors in the or-
ganization. Even though the values inherent in the different 
subjects taught as expressed in terms of actual results per-
ceivable in the education of the individual have not yet been 
fully or satisfactorily demonstrated, . yet the art supervisor 
should have a comprehensive understanding of school work in 
all. its phases and know the educational values of the subjects 
which now demand attention in the school and thus be better 
able to value his own art in this light. 
+ •The Management of ~pecial Departments~ by 
C. N. Kendall. N.E.A. 1904 p 271. 
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Cubberley ins ists th at the purpose of all supervision 
should be constructive . Helpful leadership, rather than 
dictation or criticism, is what teachers need. Suggestion, 
encouragement, practical demonstration with criticism only 
as a basis for .constructive help is what is needed. Mere 
criticism is deadening in ita effect. To tell a teacher that 
her work is unsatisfactory because the results are not satis-
factory is not helpful. If the teacher needs improvement, 
suggestions as to better methods and ways should be given. 
The supervisor who goes about as an inspector, dictator or 
judge will not render services of much value. Destructive 
critics may see what is the matter but they may not be able 
to offer a plan for the remedy. Constructive criticism 
represents a much higher order of ability and is harder to 
give but it is the only kind that is of value in supervision. 
Certain personal qualities should be added to training 
and experience if any large success is to be achieved. 
First of all his character should be above reproach . 
He should have sympathy,- "that quality through which 
the supervisor unconsciously enters into t h e life and plans 
of every teacher and pupil with whom he comes in contact,-
t h e willing ear, the ready hand, the di screet tongue are all 
--- - - --
"Public School Administration." Cubberley, pp 240-245. 
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elements of sympathy. An atmosphere that is helpful, en-
couraging, cheerful, loyal, and always constructive, per-
meates such a character. 
+ He should have dignity:- "not the unbending aloof-
ness of the small minded, but rather that attitude of mind 
which of its own calibre establishes its authority without 
question and always with respect." 
-t-He should be an inspiration:- "a personality so per-
tneated with the principles of educational faith that mere 
contact inspires co-workers with the same faith and to a cor-
responding co-operative activity. His enthusiasm should lead 
teachers to feel the supervisor to be a co-worker. He should 
have the ability to see the teacher's view point. He should 
have the genuineness that eliminates affectation, assumption 
of fancied authority, or any effort at patronizing." 
The quick appreciation of merit of the teachers in-
volves discernment, intelligence, ani sympathy and lays a 
foundation for constructive helpfulness. 
I 
He should be cheerful and agreeable, he should have 
the true teaching spirit anj a genuine interest in the wel-
fare of teachers and pupils. 
+ M. G. Clark in N. E. A. 1915 pp 304-307. 
21 
\ 
STATUS OF THE ART fnJPERVISOR. 
The art supervisor i.s usually selected by the super-
intendent of schools, hie selection being approved by the 
school committee .. 
The superintendent may find his art supervisor in 
several ways, (a) by deliberately searching out a supervisor 
who has already become established and inviting him to take 
the position; (b) through the leading art schools and uni-
versities which specialize in training art supervisors; (c) 
through the State Teachers' Registration Bureau; and (d) 
through the services of the commercial agencies. 
The art schools and universities usually keep in touch 
vii th their graduates and are thus able to recommend confiden-
tially, from the standpoint of scholarship as well as experi-
ence, the graduate whom they feel to be best fitted for the 
position in question. Thus a supe:dntendent who is looking 
for a supervisor for a small town which cannot afford to pay 
a very large salary can select a newly graduated student. The 
superintendent who can afford to pay for experience can find 
in the alumni records a list of graduates from which a choice 
can be made. This kinj of service rendered by the school 
recommends itself most strongly to both graduate and superin-
tendent and it is a department that is steadily growing in 
our leading colleges. The State Registration Bureau offers 
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gratis its services to the teachers who care to register there. 
The records of the teach ers are on file and a superintendent 
seeking a supervisor can look these over but he receivea no 
advice as to the relative merits of the candidates, the com-
mercial agencies stress this phase of their business. At pre-
sent the method most in vogue is that of employing the services 
of the commercial agencies. The commercial agency does not 
confine itself to one school and therefore has a wider range 
of candidates, and it registers teachers from other states. The 
most serious objection to this method of employment is that the 
candidate pays dearly for the service. 
In Massachusetts the art supervisor is elected for one 
year. At the end of this year, if hie service has been satis-
factory, he is again nominated for reappointment. After the 
third year he comes under the law of tenure. In some states 
he may be elected for a three year term, . in others for six 
years,- usually he is elected for an indefinite term. 
The salary of the s!Jpervi sor ranges from nine hundred 
to several thousands of do llars yearly. Usually the nine hun-
dred dollar supervisor has very little authority. This super-
vieor is more of a special teacher of drawing than a supervisor. 
She visits the classrooms occasionally and teaches a lesson in 
drawing which is not vitally related to anything else that the 
children do. Or she may be a regular teacher who, because of 
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a special ability or love for drawing, has been assigned to 
teach the art work in her particular building. The salary 
of the art supervisor of a large city should be adequate enough 
to attract especially well trained supervisors who have invested 
largely in their education. 
In Massachusetts the drawing supervisors are paid 
less than t he highest pai d principals,. but they are paid more 
than the highest pai d grade teach ers; the Director of Manual 
Arts of Boston receives a higher maximum salary than the prin-
cipals. 
The salary schedul es of several cities of Massachusetts 
have been selected as representative of the present salarY ten-
dencies as regards the art supervisorship, and are herewith pre-
sented in table form . 
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The following table, made from the data provided by the 
Massachusetts State Report of 1920 on Salaries of Teachers, of-
fers a comparison of the salaries of t he highest paid princi-
pals, kindergarten, and grade teachers with those paid the di-
rectors or supervisors of music, drawing, and manual training 
in the city of Boston. 
BOSTON 
Minimum Maximum Annual 
Increase 
High est paid 
______ P_r_i_n_c~ip~a_l_s __________ ~$~~L0_60 ______ ~$ __ 3~,_66_0 ______ ~$_1_2_0 ____ _ 
960 1,344 96 
Grade Teachers 1,080 ~,752 96 
Director of 
Manual Arts 3,996 ~------------------------------~~-------------------
Directors of 
Drawing 1,812 2,484 96 
Directors of 
Manual Training 3, 420 3,780 120 
Directors of 
Music 1,620 1,908 96 
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A study of the salaries pai d the directors and super-
vi s ors of manual training , drawipg, and music of the cities 
of Massachusetts reveals t h e fact that the supervisors of 
manual training are receiving higher salaries than the other 
t wo supervisors. In a great many places the drawing and 
music supervisors are receiving the same salary, where there 
is a difference the drawing supervisor's salary is more, with 
the exception of Brockton which pays her music supervisor more 
than her art supervisor. Of the cities whose figures are 
available in this rer ort Boston pays the highest salaries, 
Brockton pays the lowest minimum salary, $900 for drawing and 
$1,000 for music, Peabody pays the lowest maximum, $1,200. 
COUPARI ~ ON OF SALARIES 
Directors and Teachers of Drawing, Music and Manual Trainin&· 
CITIES DRAWI ~lG MU~IC MAN . TR . 
Min . Max . A. I. Min. 'Max. A. I. Min. Jlax. I . ! . 
Boston 1812 248 4 96 '"1620 1908 96 3420 3780 120 
Cambridge 1 092 1596 84 1092 1596 84 1392 1872 120 
Worcester 1500 2500 125 1000 1600 100 
Brockton 900 1550 100 1000 1700 100 
Peabody 1200 1200 
Adapted from Massachusetts s tate Report of 1~20 
on salaries of Teachers. 
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The art supervisor should have a broad mastery of his 
subject. He should be well trained as a teacher of children; 
he must have the power to teach, not only in theory but he 
should be a student who continues the student attitude. He 
should know education as a science. He should try to admin-
ister his subject in a way that will bring about the greatest 
educational activity ~n the part of the child 4 
The famous ACt of 1870, an Act relating to free in-
struction in drawing in the public schools, was followed by 
the establishment of the Massachusetts Normal Art School in 
1873. Walter Smith, an Englishman, who had had consijerable 
experience in England in this field, was placed in charge of 
this school. The early training given to the students was 
more of a mechanical nature. At present a High School diploma 
is required for entrance and the course pursued is as follows: 
ALL FR.ESHMEN 
Freehand perspective 
Design 
Hi story of Art 
Costumed Hodel 
Pencil Technique 
Outdoor sketching 
Design (decorative) 
Modeling 
Values (oil) 
Constructive drawing 
ELID~ENTARY SCHOOL DIVI~ION 
SOPHOMORES 
Design 
Shopwork 
Costume.d Model 
Anti que Figure 
Muaeum 
History of Art 
Perspective 
Elementary Crafts 
m:>lor Values 
Research 
EIJEMENTARY HANDWORK DIVI~ION 
Design 
Rhopwork 
Costumed Model 
Antique Figure 
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History of Art 
Perspective 
Elementary Crafts 
Color Values 
\ 
JUNIORS 
SENIORS 
MECHANICAL DIVISION 
Design 
Shopwork 
Physics 
Perspective 
Hi story of Art 
Constructive Drawing 
Descriptive Geometry 
Costui:Led Model 
HIGH SCHOOL DIVISION 
Design 
Shopwork 
Costumed Model 
Antique Figure 
Hi at ory of Art 
Perspective 
Elementary Crafts 
Constructive Drawing 
ELEMENTARY SCHOOL Dlv1SION 
Public School Drawing 
Building Construction 
Household Furnishing 
Observation & Practice 
Represent at ion 
Mechanism 
Shopwork 
Methods 
ELEME~TT ARY HANDWORK DIVI 81 ON 
Public School Drawing 
Household Furnishing 
Building Construction 
·Shopwork 
Methods 
Civic Design 
MECFANICAL DIVISION 
Shopwork ----·-··~· -- ----Mathematics 
Machine Drafting Building Construction 
Descriptive Geometry Public School Drawing 
HIGH SCHOOL DIVISION 
Public School Drawing 
Household Furnishing 
Building Construction 
Design 
Mechanism 
Methods 
Observation & Practice 
ELEMENTARY SCHOOL DIVISION 
Methods 
Supervision 
Practice Teaching 
Costume Design 
Blackboard Drawing 
Museum Research 
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Life Drawing 
Metal work 
Anatomy 
Shopwork 
Observation 
ELEMENTARY HANDWORK DIVISION 
Practice Teaching 
Supervision 
Observation 
Methods 
Shopwork 
Life Drawing 
Design 
MECHANICAL DIVIAION 
Co-operative Industrial Drafting 
Design Metal Work 
Methods Observation 
Practice 
HIGH SCHOOL DIVISION 
Methods 
Supervision 
Practice Teaching 
Observation 
Specific Methode 
t:f. f e Drawing 
Anatomy 
Design 
Museum Research 
These courses also include child study, education, general 
and specific methods of teaching. The seniors learn to plan 
courses of study in art, prepare and hold exhibitions. They 
hold weekly teacr.er' s meetings among themselves, they often 
invite guests to these meetings. The students give talks 
which they have carefully prepared and which they illustrate 
either by drawing on the blackboard as they talk, or by charts 
which they have made, or by using lantern slides. These talks 
are to give practice in giving the type of inspirational meet-
ings which they, as supervisors, will be called upon to give 
not only to the grade teachers but to women's clubs and other 
social and educational organizations. 
The senior group is responsible for the junior group in 
observation and practice. Each senior is observed in practice 
by a junior who, after a period of time is permitted to give a 
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COUR5E5 FOR TRAININGt TEACHERS OF ART IN MASSA.CHU5ETT5 
I H1storf. of Anatomy. ., H•s+ory P1~o.c.li'c:e ., Ql ),.. Drowtn£ c1~o.ft- E:duco. 1'oh, PeYspecT•'ve, ~ Modeling. Method. QJ ~ v ~ tfi J]esJ gn. Pedo.gogy, Co/oY The.orj, T~o.c.hing ~ (/) 
U1 Po.tnf111g. Wo1·k of Art 1.. 0 v ., Psycho logy. , composition QJ rl) ~ \) 
..... 
Q} rll ;:) c c ~ 0 
'00 ~ ~ ~ ~ .:.: loo. .a :Jt: .:r .:.: :Jt: 0 ~ ~ Q) QJ ~ Q) Q) 
" 
\) Q) \) Ql v 
" u 0 u ~ ~ rf.l \) 0 \) I) ~ \) v 'II ~ QJ v 111 ~ Ql Ql Ql u LocATION. IN5TITU TION. ~ " ~ 
),.. ~ loo. 3 ., ~ <1\ 3 ~ ~ ~ ., ~ ~ ., ~ 
"0 rn:lt cl) 1.. Cl} lo, Cl) 
II) II) 1.. rJ) 1.. +-V) :l lo. til I. ~ :) lo, ole ~ QJ 
"" ~0 ).. ~0 \} .::..: ::l .. .X ~ ), til ).. ),. .::..~ "" 
.1. -l: ';) Q) -C. 
II) ~ \) Q)~ \l t) Q " t) 0 \1 
.::..: ::l ~ " v 0 8. q) 0 
Q1 Q) Q Q.l 
'GO Q.. (L vU 'll. 14 ~ Q) () Q)o c.. 111 v II.. ~ u !.... ,... I. ., Q) <.) Ill () Ill t) c ),.. Q1 f/) 'II .. QJ 0 wu 5 .1. ~ lo, '00 -1l :l <I) ~).. .. ~ s.. .... ~s. ~ ~ ~ !:: (.) ~ J... ., Ill ~ ),. _, ,... z ),.. .. ~ I. lo. loo. .. ... \1 ... ~ 0 :lt Ql ~ v ;:, ::) tl ~ ~ ::) ~ ., " 3 " 3 " \) ~ (.) () a. 0 a.. Q 0 14 () QJ () 0 a.. 'II ..... Q ~ rj) ::r ':t: :r. Cl. :X: ::t: a.. :t. I:L "l: :% :t: 
Froebe School of 
Kinde ,.go.deh L 10 1 ro 1 10 30 1 20 1 10 
.BosToN. Normo.l 5chool . 
5chool of the 
Museum of 36 20 3 1 4 
Fine Arts 
CAMBRIDGE.. Lesley No,~m~l ochool 1 T 1 30 1 30 1 rs 1 15 2 30 12. 
LANE5VI LLE 
Coggesh~ll 
Cc.mp 'k 5tud •'os. 20 to 10 Ye~. 
SALE..M. 
sto.te 
Norm o I Schoo I 2. ts. 2. 12. 2. 10 2 2.0 2 G 1 15 2.. 2.0 2 l2. 
Art 5c.hoo I of 
W0RCE.5TER. the WoY"c.esteY" 3 M•J~eum..,-
T 9 12. 
I 
Yes 9 3 .3 2 3 
-----
L___ ____ 
-
Frorn U S Bvlle.ttl'\ of Educoi1'on No. 13 

few lessons. The senior supervises the junior, cor..fers about 
plans, methode of procedure, in fact, assumes the responsibili-
ty of a real supervisor over the junior. 
After such a thorough course as this school gives the 
graduate is able to take, with confidence and with an almost 
certain assurance of success, the art supervisorship of a town 
or city. 
Massachusetts has other institutions for the training of 
Art teachers. A table of these is given herewith. 
The position in the organization of the supervisors as 
regards salary should depend upon (1) the length of time and 
the expense necessary for t h e technical preparation and educa-
tion. Art takes many years to acquire the knowledge and skill 
requisite for success and an art education is relatively expen-
sive; {2) the difference in the experience of the supervisors; 
(3) the dtfference in the number of teachers to be supervised. 
The art supervisor has all teach ere to supervise as art i e 
taught in all grades . (4) The before and after shcool pre-
paration needed which some supervisorships require more than 
others. The preparation of material, plans, outlines, ex-
hi bits, etc . , require considerable of the art supervisor's 
time . To avoid all jealousies in regard to salary would be 
to pay a uniform high salary to all supervisors. 
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The supervisors should co-operate with each other in 
arranging visiting schedules, in holding exhibits, in arrang-
ing teachers' meetings, in the study of corai4unity interests, 
and in their loyalty to each other and the whole school sys-
tem. 
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THE RELATIONSHIP OF THE ART SUPERVISOR TO 
THE SUPERINTENDENT. 
The art supervisors differ in the various cities as to 
the amount of responsibility which they have . In some cities 
they are merely special teachers of art; in other cities they 
are supervisors who direct the work of many special teachers, 
or who train the regular teachers to teach this special sub-
j ect. This latter duty is not so necessary now as formerly 
for competency to teach drawing in the grades is one of the 
requirements, in many states, for the granting of a teacher's 
license . 
In a large city organization the superintendent would 
do well to include the supervisors of special subjects as mem-. 
bers of his cabinet. Not only will they bring their special 
knowledge but through their own departmental activities they 
can discover weaknesses and errors in the system. By being 
members of the cabinet they will be better able to understand 
the educational policy as a whole and thus can see the rela-
tion of their special subjects to the whole and will avoid the 
over emphasis of the importance of their subjects. An art 
supervisor who can subordinate himself to the larger ideal 
and know that his duty is not to train pupils to become art-
ists but to broaden their outlook is an individual who enlarges 
See Cubberley "In Public School Administration," 
PP 188-190 
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this ideal and gives value to the service. 
The supervisor is a connecting link between auperin-
tendent a:c.d teachers. It is the duty of the superintend-
ent to see that the supervisor and teachers have a correct 
understanding of their relations to each other, and that 
the teacher realizes that she is responsible to the super-
visor for the art work in her grade. The superintendent 
should see that the relations between teachers and supervi-
sor are harmonious and that they feel their partnership in 
the educational accomplishment of the r upils. Because the 
supervisor has a wider acquaintance with the teachers and 
thus a better basis of comparison, his reports upon their 
efficiency should be quite as hel~·ful to the superintendent 
as those of the building principals. Because the supervi -
sor's visits are more f·requent than those of the superintend-
ent the teacher may feel better acquainted with him and her 
reactions to the school policy will be expressed more freely 
and many excellent ideas may thus be brought out. This does 
not mean that the supervisor is to act as a tale bearer. The 
teacher should feel that she can express herself freely and 
that her confidence will not be betrayed, but she should be 
encouraged to make suggestions and if her suggestions seem 
appropriate she should be willing that they be adopted. This 
sort of thing gives the teacher a much greater interest in the 
administrative side of the school system. 
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The supervisor and superintendent are partners in the 
school organization. Their relations should be cordial and 
confidential. The supervisor should feel free to consult 
the superintendent at any time about the problems of his de-
partment, or about questions of organization and administra-
tion that need clarifying or discussion. The supervisor must 
realize the value of his own and other people's time, and the 
need of prompt response to official requests for information. 
+ The duties of the special supervisor have been most 
clearly set forth by Chancellor as follows: 
1. To represent worthily the department in which he 
serves and fairly the policy of the superintendent 
whom he represents. 
2. To hold regular meetings for the instruction of 
the teachers; to furnish them with outlines and 
programs; to councel with them. 
3. To exemplify his own art; to understand its inher-
ent method; and be able to correlate it with ether 
school subjects. 
4. To organize exhibits by which the school children's 
proficiency in the super vi sed department may be 
shown to all persons interested. 
5. To supervise the work of all tea dlers who give any 
instruction in his art and to report thereon to the 
auperi ntendent. 
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6. To give in the classes lessons in the art for 
the instruction of the children or of the class 
\ teacher or of both. 
\ 
7. To grow in knowledge and in skill; i.e., in both 
general and technical knowledge, and in skill 
both as an artist and as a teacher of art. 
Not on l y must superintendent and supervisor co-operate 
in the administration of the supervisory department but in the 
organization and administration of the oourse of study. The 
superintendent allows the art supervisor, as a specialist, per-
fect freedom in planning his course of study, but usually the 
superintendent and supervisor discuss the educational policy 
of the system and the art supervisor tries to correlate his 
work with the social and industrial life of the city as well 
as to plan his work to correlate with the other subjects of 
the curriculum, and to meet the requirements of the 8tate law. 
The suppl~es and equipment for the art department are 
usually requisitioned by the art supervisor and are approved 
by the school superintendent or the business manager. Where 
the funds are low the superintendent makes out a budget and 
the supervisor tri.es to keep within the amount allotted him 
when making out his order. 
+"Our 8chools,Their Administration and Supervision." 
Chancellor, page 212. 
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+"The supervisor must appreciate the necessity for business 
methods in his work and he should know the cost and comparative 
values of materials and see that there is an economical and ade-
quate supply of materials for each grade and the high schools." 
The schedule of visits is planned with the superintend-
ent and the other supervisors. The visits are arranged to 
avoid conflicts and to see that each supervisor is allowed 
about the same amount of work daily, weekly, and yearly~ 
The supervisors should each have private offices where 
they are to be found at specified office hours. The teachers 
should feel free to visit the supervisors at their offices to 
consult with them about any matters connected with the work of 
their special departments. 
The supervisor's reports should be accurate and up - to-
date; they should include not only a summary of the classroom 
visits and estimates of the efficiency of the work of the 
teachers in art l::ut an account of the number of teachers' meet-
ings held,- the topics discussed, the number of exhibits held, 
and the number of lessons personally taught by the supervisor. 
Very often the art supervisor's report of the progreso of the 
pupils, the needs of the art department, and the aims for the 
future are published in the annual report · of the superintend-
ent of schools. 
+"Promotion of Manual Arts", by Frederic L ~ Burnham in 
MassaChusetts State Report 1907-08, page 271. 
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THE RELATIONSHIP OF .THE ART SUPERVISOR 
TO THE PRINCIPALS. 
The principal is the head of the school, the director 
of its affairs, and the chief bearer of responsibility. The 
supervisor of art should always call first at the office of 
the principal before making his round of visits to the various 
class rooms. The prtncipal should accompany the supervisor 
on his first round of visits in his building and introduce 
him to t h e teachers . He should try to establish friendly 
relations between his teaching staff and the supervi sor at 
the very outset. 
The visits of the supervisor should disturb the school 
as little as possible . The teachers should know when to ex-
pect t r. e supervisor and he should keep strictly to his ached-
ule. 
Although the schedule of visits to each school building 
+ has been arranged with the superintendent, "the schedule of 
visits to the rooms in the building should be adjusted by the 
principal and supervisor in such a way as to avoid conflicts 
and maintain a proper balance.• There should be a cheerful 
cooperation between teachers and supervisor to see that these 
time schedules are respected . 
+ Chapter on Arrangement- of Programmes in "School 
Administration,• by J . T. Prince, page 191. 
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There should be cooperation between supervisor and 
principals in teachers' meetings, conferences, exhibits, 
in fact, in all matters relating to school activities. 
The reports of the supervisor's visits, recorda of 
the lateness and absence of the supervisor, together with 
copies of the supervisor's reports on the teachers of the 
building should be filed in the office of the principal. 
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THE RELATIONSHIP OF THE ART SUPERVISOR 
TO THE TEACHERS~ 
As the teaching force changes from year to year 
bringing in many inexperienced teachers, and also teachers 
who may be experienced but are new to the system, it is 
necessary to have supervision. 
Some teachers need little special supervision; others 
need constant help. The majority of teachers in any large 
school system wi 11 be found lacking in experience but there 
will be many exceptionally capable teachers who will need 
the help of the supervisor to offer suggestions, to suggest 
possibilities of achievement which have not occurred to the 
teacher, to suggest supplementary work, and. to keep her 
enthusiastic in her work. 
The supervisor should be an adviser - this implies 
that he has a better acquaintance with the work required 
in his subject than tte teachers themselves possess and that 
he has gained this better acquaintance by experience and he 
is, therefore, a safe guide in directing methods of teaching. 
The supervisor should put into the hands of each 
teacher a course of study. This should be well printed 
and ought to be well illustrated - the illustrations to serve 
aa guides in methods and technique, i.e., the illustrations 
should be intended to present good handling and different 
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methods of using the medium, but are not to be copied. The 
lessons outlined should be largely suggestive, but although 
the methods of teaching may vary the teacher should under-
stand that the underlying principles to be taught must be 
the same in all cases. 
+ 
"As some schools are affected by conditions which ham-
per art study and as others more fortunately situated have 
splendid facilities for this work, the course should be framed 
with sufficient elasticity to give scope to all.• 
By such a course of study a supervisor can counsel, 
lead, and advise; he recognizes the possibility of different 
routes to tte same end and that variety in means best suits 
varying ability; that a certain amount of freedom helps to 
encourage effort and establishes confidence. To fret a 
teacher with an endless amount of minute detail as to the 
method of work - hampers, discourages and confuses. 
Improvements in classroom methods may be brought a bout 
by the personal example of the supervisor; by classroom in-
struction where necessary; by constructive criticism; by 
professional instruction in the teachers' meetings; and by 
personal conferences . 
When the supervisor gives the lesson the room tea cher 
should not sit at her desk and watch the lesson as a mere 
spectator. She should provide herself with the materials 
t hat the class is uoing and follow the lesson as if' she too 
+ Willi.am Briggs in "Art Manual", p 18. 
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were a pupil, thus she not only receives the benefit of the 
lesson from the viewroint of the pupil but she can better 
follow and fix in her mind the steps in the ~resentation of 
the lessons which wi 11 help her in giving other lessons of 
this kind~ She should carefully follow the supervisor in 
his criticism of the class work~ She should note how he 
helJ)S the pupils to criticise their own work; what things he 
wishes to emphasize in the particular lesson and what methods 
he employs to bring about the desired results. 
The teacher should always keep on hand for ready in-
spection a portfolio containing samples of each drawing les-
son. These samples should include not only the best work of 
the class in each lesson but also samples of the worst and of 
the medium work. Only by such representative work can the 
. 
supervisor correctly judge the progress of the class and thus 
give suggestions that will be of value. The teacher would 
do well to kee~ a blank book in which she notes down questions 
which she wishes to ask the supervisor. The supervisor can 
write suggestions and criticisms in this book to which the 
teacher can refer when preparing her art lesson. 
Criticism should be characterized by tact, fairness, 
and kindness. It is better that the supervisor withhold 
criticism until the teacher knows and trusts him. His criti-
cism must be helpf~l and constructive, it should not be dis-
agreeable faultfinding,- encouragement, stimulation and 
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instruction that supplies deficiencies in previous preparation. 
Any dissatisfaction which the supervisor may feel with the 
teacher should never be shown in the presence of the pupi lee 
Teachers' meetings, rightly conducted, can be of I 
untold value as a means of teacher improvement. The present 
school system employs such a great number of special teachers 
and supervisors that unless some provision is made the number 
of special teachers' meetings called will fall as a heavy bur-
den on the teacters both in regard to time and energy. Each 
special supervisor should be granted a specified time for meet-
ings, varied according to the degree of technical skill re-
quired by the teachers of his department, after which time· 
meetings are to be confi~ed to teachers needing s~ecial help 
and to presenting new plans of work. 
tively done by the round table. 
'T'his can be most effec-
The round table meetings may be general meetings of all 
the teachers of the primary grades throughout the city, they 
may be meetings of all the teachers of one building. 
It is by visits and these informal meetings that the 
supervisor and teachers become better acquainted. The round 
table should be democrati~, its purpose is to make the teachers 
feel that they are engaged with the supervisor in solving a 
common problem. The round table permits a free discussion of 
the course of study, general and special principles of method, 
devices, technique, and standards for measuring results. 
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The supervisor can encourage the teachers to take spec-
ial courses in public school drawing in the summer schools. 
Often university credit is given for such courses in art in-
struction. The supervisor himself can hold special classes 
in his subject for teachers. Added salary inducements should 
be given to teachers who take u~ese courses. 
The teachers and supervisors must realize their relation 
to each other and to the school system as a whole. The teacher 
must realize the special function of the supervisor and t~at 
she is responsible to him for the art work in her grade. The 
relationship of the art supervisor and teachers should be mark-
ed by friendship, cordiality, and mutual confidence; they 
should realize that they are working together for a common aim -
the welfare of the pupils. 
The management of the special departments calls for 
some adjustment of the special subjects to other subjects of 
study. Art may be correlated advantageously with probably 
every subject that is taught in school. 
+ "'rhe wis.e grade teacher constantly uses art in illus-
trating and amplifying work developed in other subjects. with-
out such correlation, art is frequently a joy only to the gifted 
artistic child. With it, t h e ordinary child sees its value, 
and other subjects supply the plans and ideas. with these 
furnished, he is able to apply art media in serviceable and 
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sensible ways." 
~ 
Sargent in his chapter on · "Art Instruction in Elementary 
Schools" states that "the hi story of drawing in public educa-
tion has been such as to create a tradition that it is a spec-
ial subject in the sense that it is possible of attainment only 
for those who have a special talent, and that it has value main-
ly for those who may later have 'occasion as artists to use it~ 
This tradition has tended to take the vitality out of the in-
struction given . by grade teachers because they felt that draw-
ing was neither possible nor worth while for the majority. 
The last few years have contributed considerably towards 
making drawing a general school subject as regards its avail-
ability and value for the majority of children. rrhi a cont ri-
bution has been made partly through phychological study of 
special talent and partly through results obtained by applying 
general pedagogical principles to the teaching of drawing. 
Observation shows that the mere sight of nature's ap-
pearance awakens in certain children a peculiar type of ex-
pression and interest, one characteristic of which is a strong 
desire to represent graphically what they have seen. In the 
case of these children the simple presentation of objects 
arouses their peculiar interest, together with a correspond-
ing desire to express it by reproducing the appearances in 
drawing or painting. They are the children who have what 
+ "Motivation of School Work" by H. B. and G. M. Wilson 
pp 196-99 
.t.. Sargent in "Art in the United States", p 5. 
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is termed "sr ecial talent." When analysed .this talent appears 
to be essentially a special type of interest in the appearance 
of things and not a specjal manual ability or skill. The 
skill in drawing which t~ ese children display seems to be a 
natural outgrowth of the practice which this peculiar interest 
in appearances and the consequent desire to draw them promotes. 
This view is supported by the fact that if an interest of another 
sort, but equally strong can be awakened in connention with the 
appearance of objects, for example an interest in their con-
struction, which can be explained best by drawing, as in the 
frequent case of children greatly interested in engines, boats, 
etc., t~ e drawing will be equally good, although different in 
type. 
Experiments indicate that if we can awaken an equal, 
although different, interest on the part of the children without 
so called "talent" for drawing, they will develop a skill, pro-
vided the interest is of a sort that can be most adequately 
expressed by drawing. Frequently children who show under 
ordinary circumstances no indication of talent, when the ap-
peal to their particular interest is found, equal or surpass 
in skill those who appeared at first to be gifted artistically. 
"Art in the TTni te:i States", by Sargent. pp 5-6. 
45 
Sargent found in his survey that jrawing is being used 
extensively in all school subjects th at need illustration. In 
geography and history - the shapes of countries, types of mount-
ains, means of transportation. It has become the common lan-
guage of the school shop and the household department. 
+ "Drawing as a means of expression for this widening 
range of interests is rapidly supplanting the dra~ing of a few 
years ago. Lack of special talent in drawing, as an excuse 
for low grades in that subject, is coming to be regarded in 
the same light as is lack of special talent in mathematics and 
in language when elementary school attainment in those subjects 
are under consideration." 
The art department should organize exhibt ts not only of 
the art work, but should help in organizing exhibits in other 
departments of the school work. The mounting of the specimens, 
the designing of posters, programs, and school announcements 
can become problems in space relations and lettering. Scenery 
and costu.'lles for the school dramatics can be designed. Projects 
in the hand work class can be correlated to illustrate special 
fields of class work. 
A "All work done in school should be exhibited. The prac-
tice of exhibiting only the best pieces cannot be approved. An 
exhi bit of this work especially arranged for visitors, when 
usually only the best is shown, has not the salutary effect 
1 
"Art in the United ~tates" by Walter Sargent, page 6 . 
4 
"Child Life and the Curriculum" by J. L :Meriam, page 379 
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upon the pupils that a continuous exhi bit of the work of all 
pupils has. This exhi bit should be in the hallways or in as-
sembly rooms where all pupils are frequently passing and will 
profit by observing the wide range of work done throughout 
the school . This exhibit should be continuous; old work 
should be replaced as rapidly as new material is finished . " 
' 
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THE RELATIONSHIP OF THE ART SUPERVISOR 
TO THE PUPILS. 
A very young child will draw, very seriously, most 
peculiar symbols which are full of meaning to himself. He 
can express himself in this way although the significance to 
his symbols are known only to himself. If the child is al-
lowed to go on indefinitely indulging this interest there will 
be only accidental improvement . The province of the teacher 
is to help him get clearer mental images and to encourage him 
to advance from symbols to pictures that really look like the 
thing t hat he wishes to represent. The drawings of young 
children should not be judged by adult standards. Children 
draw wh at they know about objects. They will draw both ends 
of a house in the same drawing and not only the exterior but 
people and furniture as well, as if the walls of the house 
were transparent . They like to draw pictures representing 
games, street scenes, incidents and objects with which they 
are familiar. . The child loves detail. He will draw buttons 
on coats and shoes most distinctly in pose drawing. He can 
draw an automobile much easier than he can draw a box. Ayer 
publishes in his book, "The Psychology of Drawing", tt•. e re-
sults of a study by Mrs. Maitland of 1570 drawings obtained 
by asking children to draw what they pleased. The drawings 
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were classified as shown in t h e following table; 
' What Children Draw Spontaneously . 
_!ype 5-7 zrs . __ ~-10 xrs ~-- 11-13 yrs . 14-15 Y r:~ · 
-
Human figure 45 40 8 5 
Animals - - - 23 21 11 10 
Plants 
- - - - 35 30 17 11 
Houses 
- - - -
32 30 13 4 
Mech anical - - 8 13 11 8 
Sti 11 life 40 17 39 31 
Geometric 
design 5 12 28 37 
Ornament - 3 3 4 8 
Note: The figures indicate t h e number of ch ildren who drew 
the type specified at t h e various ages. 
_____ .._,....__,___ 
What Children Draw in Representing 
the f!uman Form . 
Ages 4 5 6 7 8 9 10 11 12 13 
Body 
- - --
50 82 92 93 98 99 98 99 100 100 
Feet -
- - -
39 83 92 93 94 98 98 97 98 98 
Arms 
- - - -
45 67 71 80 76 75 93 90 95 95 
Neck - - - - 8 22 20 37 51 63 79 79 90 93 
Hair 
- - - -
6 26 27 32 38 58 70 65 73 82 
Beard 
- - -· 1 12 15 12 18 34 40 36 60 51 
Feet profile 15 54 66 73 78 87 83 85 79 85 
Nose profile 6 34 46 65 76 79 81 81 77 76 
Bo:iy pro f ile 1 5 7 16 30 36 41 50 59 62 
Hat 
- - - -
32 57 59 76 78 81 84 89 85 80 
Buttons - 30 37 37 52 55 66 64 81 79 83 
"The Pay co logy of Drawing" by Fred C. Ayer, PP 67, 69. 
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Ayer quotes Lukens as follows: 
+ "The development of drawing should show the same s t ages 
as the development of speech - suggested as follows: 
1. Automatic cries and re 
flex or impulsive sounds. 
2. Imitation of sound, but 
without meaning; child bab-
les back when addressed. 
3. Understands words, but 
does not speak beyond such 
words as "mama," "papa," 
etc. 
4. Repeats words aa mere 
sounds when they are said 
to him. 
5. Usea words to express 
hi a thought a. 
6. Studies grammar and 
rhetoric. 
Draw ina 
1. Automatic anj aimless 
scribble. 
2. Scribbling localizations 
and imitation of movements 
of other persons' hands. 
3. Understands pictures, 
but does not draw beyond the 
simplest localization of 
features by scribbling. 
4. Copies from ot~ers to 
see how to get t h e right ef-
fects in the use of lines. . 
5. Picture-writing, illus-
trated stories, scenes, etc. 
6. Studies technique of 
drawing, perspective, pro-
portion, shading, etc. 
+"The child's free drawing is always individualistic, 
while his language is dominated by social convention. In 
the earlier stages there are many parallels between the two 
forms of expression. In the later stages drawing diverges in 
one direction toward the concrete, while language diverges 
in another toward the abstract." 
--·--·------
T"The psychology of Drawing", by Fred C. Ayer, pp 79-80. 
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The teacher who has the greatest influence in pro-
moting drawing is the one who draws often on the blackboard 
for the children. Drawing like any other language is learn-
ed at first through imitation. Results have seemed to show 
that the majority of children can learn to draw sufficiently 
well for purposes of ordinary practical expression. Expres-
sion by drawing should become a habit before the age of self 
consciousness and hesitation is reached. 
It is the preliminary business of the teacher to pre-
pare the materials for the class before the lesson. She 
should have ready chalk, paper, pencils, paste, crayons, et~., 
whatever would be required, have water cups ready, see that 
paint boxes are in good condition, and if the lesson is to be 
in nature drawing she should see that the specimens are of 
appropriate size a~d simplicity. The children like to help 
in this preparation, and it is well to appoint pupils for 
these duties. The children should be taught how to handle 
their materials quietly. There is no reason why the draw-
ing lesson should upset the disciplinary standards required 
thar. the teaching of any other subject in which the children 
are especially interested. 
The length of the drawing period varies with the 
grade. The primary grades have fifteen minute to thirty 
minute periods. The thirty minute period in some school 
51 
systems occurs but twice a week, in some systems the thirty 
minute period cornea every day. Usually the twenty minute 
period comes every day. Usually twenty minute periods each 
day have been satisfactory. 
The best time for the .drawing period for the little 
children is just before recess or before dismissal either 
morning or afternoon. Th i s allows for the clearing up of 
the room after the lesson, a procedure that is often quite 
necessary after a lesson in paper cutting, for it is impossi-
ble to keep the little clippings off the floor. Little 
fingers cannot keep all those bothersome bits of paper from 
flying about especially if the enthusiasm in the progress of 
the work necessitates a great deal of activity. To constant-
ly refer to this is to take the pleasure out of the lesson. 
Let the room look like a work shop anj then when the lesson 
is over devote a few minutes to restoring it to order. If 
recess comes after the drawing lesson or it is time to go 
home hands can be washed and the paste or crayon marks can 
be removed before the next lesson. 
In the grammar grades the lessons should be from three-
quarters of an hour to an hour in length and at least three 
periods a week. The time at which the lesson comes can best 
be arranged with the individual teacher for her convenience 
and preference. The junior and senior high schools usually 
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have special drawing rooms th at are .well planned, the light-
ing arrangements good, and the equipment up to date. 
The supervisor must understand and love children, and 
must be able to talk to them in a language that they can un-
derstand. He should praise good work and stimulate interest 
in those who are not so successful. He should draw frequent-
ly for them. If the supervisor can gain the affections of 
the children he wi 11 be remembered as an inspiration and the 
children will look forward to his visits. Very often a 
child's love or hatred for a subj. ect has been inspired by a 
teacher. 
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RCIENTIFIC MEASUREMENT. 
Measurement at the beginning of the school year fur-
nishes an inventory of the situation which the supervisor 
and teacher face. Measurement at the close of th e year 
will reveal the extent to which they have met the require-
ments of the situation. 
+ W. G. Whitford describes the two tests which he has 
devised as founded on the principle that all people find 
it necessary to decide questions of shape, arrangement, 
and color; that few can create works of art but all can 
use them; that all people need as part of their general 
education practical knowledge of what is in good taste, re-
fined, and according to recognized standards of art so that 
they may decide questions involving principles of art relat-
ed to home, business, and industrial life. 
Test Number 1 was designed to measure the a bi 11 ty of 
pupils to select and make judgments involving art principles. 
The problems of this test offer a means of measuring the pu-
pils reaction towards art principles. They are similar in 
charact -er to the problems encountered in the social and oc-
cupational demands of every day. Test Number II was design-
ed to measure the accomplishment of pupils in drawing ability. 
+Elementary School Journal, 199-1920 pp 33-46 
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Test No. 1. Appreciation Test. 
A series of fourteen problems in simple selection and dis-
crimination were prepared. They offer a means of testing 
ability to discriminate between superior and inferior art 
considerations. Each section o~ the test is so arranged 
that the pupil can record his judgment by making a choice 
between three or four figures. There is only one correct 
choice possible so the scoring of results is very definite. 
The first problem is refinement of curves, a choice between 
pleasing' graceful quality in curves and mechanical' uni n-
teresting types. The seventh is decorative possibilities in 
design. Choice between extreme simplicity and complexity 
in selecti·ng plant forma for design motifs. The eighth is 
color •S ense (color harmony). Choice between 'Softened, re-
lated colors and crude, unrelated colors . The ninth is 
spacing and proportion. Test No. 1 requires less than 
fifteen minutes to administer. 
Test No. 2. Drawing Test. 
This test is similar to the usual examination in elementary 
freehand drawing. It was designed to test ability to draw 
from memory, and to draw. from simple objects involving fore-
shortening and perspective. A period of thirty minutes is 
allowed for this test. The first problem is to test pro-
portions, a drawing from ~pacifications. The second, tests 
}:'roportion in representing a given figure from a copy. The 
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third problem is to test, from a copy, t!:.e drawing of curved 
11 nes. The fourth }'roblem tests representation from memory 
and from a copy. 
Edward Lee Thorndike has also devised a scale of 
measurements which he describes in "The Measurement of Achieve-
ment in Drawing" as founded on t h e f.ollowing principles: 
~ "We measure a child's achievement in drawing by the 
drawings which he produces, in connection with the conditions 
under which he produces t h em. We measure his improvement by 
the difference between his earlier and later products. The 
scale is of service whenever the merit of the drawing of any 
child or group of children is to be compared with the merit 
of th e drawings of any other child or group of child:ren or 
with the drawings of the same child or group of ch ildren un-
der other conditions. 
The scale definen by samples different degrees of merit 
in children' a dra l_KT ings and represents these degrees convenient-
ly by numbers. A teacher -who wishes to tell a pupil how well 
he has drawn of how well he should draw can do so by a single 
number if the pupil sees the scale or has it in memory. A 
supervisor can tell teachers similarly wh.at he expects of 
children in a given grade, and can define for himself and 
others how well any group of children can or should draw. The 
achievement of a pupil, a class, or a school can be easily 
+ · Teachers' College Record, 1913, page 345. 
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compared with fixed standards or with the achievements of 
others by comparing the numbers which represent ·the achieve-
ments in question on the scale. Most important of all is 
t h e service of the scale in measuring improvement. The gain 
of a pupil or a class in drawing is measured as directly as 
gain in status." 
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FUTURE OUT I,OQK. 
The material here presented is based u1=on re-r:lies to 
inquiries regarding recent changes in aims and methods of art 
instruction which were sent out by Walter Sargent to State 
commissioners of education and to the superintendents of 
schools in the three largest cities of each State, to the art 
departments of State and other leading universities and upon 
examination of a wide range of courses of study and of reports 
of art associations and educational meetings where art was a 
subject of discussion. 
+ A survey of this material shows a number of signifi-
~ant changes, which may be broadly grouped as follows: 
1. The changes due to the normal development to be ex-
pected along lines wh ere progress has long been continuous. 
Prominent among these are -
(a) A clearer understanding, which has come 
through experiments and longer experience, re-
garding wh at art instruction should accomplish 
as a part of general education, and the conse-
quent revision and improvement of methods of 
teaching. These have been especially evi dent 
in elementary and secondary schools and colleges. 
(b) A better knowledge of the social and indus-
trial values of advanced art training for those 
of special aptitude, and the consequent modifica-
+"Art in The United States." page 3. 
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tion of advanced art education to meet these 
needs. These modifications are noticeable in 
the vocational schools and professional art 
. schools, of art departments in colleges, in the 
broader range of educational activities carried 
on by art museums, in the associations recently 
formed for bringing art instruction into closer 
relation with social and industrial needs, and 
in nev; art schools intimately related to communi-
ty in t .erests. 
2. Changes due to present abnormal conditions of war . 
Among these are -
(a) A revaluation of the effects of art in shap-
ing public opinion and in stimulating patriotic 
activities~ and in reinforcing those attitudes 
of mind which we include under the term "morals". 
(b) A revision of methods of drawing in connection 
with constructive work, because of the shortcomings 
of methods which have been in fairly common use; 
shortcomings which attempts to train enlisted men 
in constructive work have made evident. These 
attempts have emphasized the fact that ability to 
read working drawings ac curately and to make 
dimensioned sketches, mechanical or topographical, 
"Art in The nnited States." page 3. 
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with facility, ~s not common, even among those 
who have had high school courses in drawing. 
(c) A realization of the probability that in the 
commercial revival which is certain to follow the 
war, and because of the consequent need of highly 
skilled designers in the in dust ri es, the United 
State,s must depend more than heretofore upon those 
tr&ined in its own schools, and· must therefore be-
gin even among pupils of secondary school age to 
conserve and direct special talent when it is dis-
covered. 
School art clubs and teachers• associations have acted 
as a strong inf1uen~e in furthering art education. Through 
annual rerorts, conferences, public meetings, and exhibits 
they have Operated for the welfare of the schools. of the coun-
try. 
The following list of professional associations is 
copied from Farnum's report: 
+ 1. Massachusetts Art Teachers' Association founded in 1873. 
A short lived association. 
2. Industrial Art Teachers' Association, formed in Boston 
in 1882 finally merged into the Eastern Art Teachers 
.Association. 
"Art in The United states" by Walter Sargent, page 4. 
-t "Present Status of .Art in The United States" Royal Farnum. 
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3. National Educational Association, Department of Art Educa-
tion, first organized in 1884 under the leadership of Lang-
don S. Thompson. · 
4. Connecticut Valley Art and Industrial Teachers Associa-
tion, organized at ?artford , Connecticut, October 1888 
merged into Eastern Art Teach ers Association. 
5. Western Drawing and ,Manual Training Association, t h e out-
come of th e enthusiasm created at the world's Fair in 
Chicago in 1893. 
6. Eastern Art and Manual Training Teachers' Association 
organized at Hartford , ~onnecticut, February 10, 1899. 
7. Internationa l Congress for Art Education, Drawing, and 
J.rt Applied Industries held 1 ts fourth convention at 
Dresden, AUgust 3-10, Hnz. The first meeting was held 
in Paris 1900. 
8. Council of supervisors of the Manual Arts, organized 
May 1901 in Hartford, ~onnecticut. 
9. American Federiation of Arts, organized May 1909 at 
Washington, D. C. 
In addition to these organizations there are innumer-
able local organizations, and the outlook for a nation of art 
lovers is most promising. 
"Present status of Art in the TTnited States" by R. B. Farnum. 
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